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ABSTRACT 
 
This paper aims to present ways in which community non-profits in the arts can help 
address prevalent issues that curb the success of African American adolescent males. 
Through research, I answer the following question: How can community non-profits in 
the arts, like TRANSIT ARTS, help African American adolescent males despite 
challenges that are present within the community? TRANSIT ARTS, a youth arts 
development program for urban youth, successfully designed an interdisciplinary 
community arts program that pairs urban youth with predominantly African American 
male master artists. TRANSIT ARTS helped African American adolescent males realize 
their potential and express themselves through positive creative mediums after 
involvement with community-based arts mentoring.1  
To research the impact community-based arts mentoring has on African American 
adolescent males, ages 12-21, participating in TRANSIT ARTS programming, qualitative 
data was collected beginning November 5, 2012 and ending February 5, 2013. A series of 
one-on-one interviews was conducted with African American adolescents and master 
artists of TRANSIT ARTS. In addition, observations during arts workshops took place 
over the course of the author’s employment with the program. Limitations for this study 
include: time restraints, scheduling, interruptions in attendance of male participants, 
unfavorable behaviors of males, inclement weather, and age requirements.
                                                          
1 Community-Based Arts Mentoring pairs skilled arts professionals with a targeted audience to 
manage stress, depression, and other behaviors while creating art. (Crawford 2013) 
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For the purpose of this study, African American adolescent males who have participated 
in programming for at least one year and between the ages of 12 and 21 are the primary 
focus. To advance this research, additional compelling research involving a larger target 
audience is needed to show the effects of community-based arts mentoring on a larger 
scale. 
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FORWARD 
 
As a 25 year old African American woman, I tend to look back at my childhood often. I 
look back simply to see where I came from and how I ventured into my current way of 
life; my growth. My mother and father married and were soon divorced after I was born 
in 1988. For a short period of my life I lived with both my mother and father in San 
Diego, CA. My father was in the navy and my mother was a medical assistant. After the 
divorce, my mother packed our belongings and we moved back home to Scottdale, PA2 
to embark upon the journey together as a single family. 
I personally have no connections or ties to San Diego, nor do I have any memories of that 
time and place. Scottdale, PA became my “home.” I grew up beside my mother, 
grandparents, aunts, uncles, cousins, trusted neighbors, friends, and community members. 
I listened to their stories, advice, and constant reminders that I was destined to do 
something great with my life. I didn’t know what “father” meant. To me, my father was 
my Grandfather Abraham, Uncle TT, or Uncle Eric. I was raised by my mother. 
                                                          
2 Scottdale, PA is a borough in Westmoreland County located within Southwestern Pennsylvania. 
The borough was named Scottdale in honor of Col. Thomas A. Scott, who was assistant secretary 
of war during the Civil War and later president of the Pennsylvania Railroad when it opened its 
Scottdale branch in the spring of 1873. The railroad along with the coal and coke industry played a 
prominent role in the prosperity and development of the community. In 2000 the population of 
Scottdale was 4,772 people reside in borough with a racial makeup of 98.13% White, 1.11% 
African American, 0.10% Native American, 0.13% Asian, 0.06% Pacific Islander, 0.08% from 
other races, and 0.38% from two or more races. The leading industry within this area is education 
followed by Health & Social Services. Some nearby cities include Pittsburgh, Connellsville, and 
Mount Pleasant. (Commerce n.d.) 
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They wanted so much for me and probably at that time more than I could’ve imagined for 
myself. I never questioned them. Instead, I listened. 
At the age of 4, my mother enrolled me in Head-Start to prepare for school. I was unlike 
all of the kids I saw and was befriended simply because of my skin color. They didn’t 
look like the people I knew in my household, the kids I played with at church, or my 
cousins who often visited. I was different from them, but they embraced me for who I 
was. Occasionally a peer would question me about my skin color, and I would proudly 
state, “When God was making me, he left me in the oven a little too long. That’s why my 
skin is dark.” My grandma had equipped me, and I took pride in it. I was never 
questioned about my skin color again until kindergarten the following year. 
At the age of 6, my outlook on life seemed to change. I came home from school and 
anxiously awaited my mother who was away at work. My grandma told me that a visitor 
would be coming to the house to see me. When my mother came home, she told me that 
my “father” was waiting outside. He opened the screen door and stood in the kitchen. I 
too stood there silent and afraid. He was tall, dark, but looked nothing like me or my 
family. Before his introduction, I darted off to the bathroom and locked the door. For an 
eternity I sat on the floor with my back against the door. I convinced myself that I was 
strong enough to keep the door shut if he tried to push it open. As I sat there crying, I 
heard his loud footsteps pierce the wooden steps. He whispered to me through the crack 
of the door, but I remained silent. After some time he left, and I felt safe. My mother 
quickly ran upstairs and knocked on the door. I flung the door open longing for her warm 
embrace. Little did I know that this would be the only time my father would visit me. The 
last time I saw my father was in 1994. 
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From a young age, I quickly began to understand the importance of love, support, trust, 
and sacred relationships. I dedicate this research to my family and the adolescents that I 
have encountered both in Pennsylvania and Ohio. I thank you for the laughter, countless 
hugs, tears, and warm smiles that have melted my heart. I often struggle to understand 
your circumstances, but have always kept an open mind and heart when consoling you. 
We’ve made a secret pact that I never intend to break because I always refer to you as my 
own; my family. Thank you for keeping me grounded and for sharing your stories with 
me. I hope to use my life and journey to inspire youth to develop a passion for something. 
Through our shared experiences I have grown as an educator, friend, daughter, and hope 
to share these experiences with my children someday. Thank you for providing me with 
the opportunity to do so. 
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INTRODUCTION 
PURPOSE 
 
Historically, African American adolescent males have been targeted as “at-risk” when 
referencing their academic performance, environment, and level of involvement with 
negative or absent influential males. In 2008, data revealed that nearly 21,413 youth were 
detained in the state of Ohio of which 2,830 were from Franklin County.3 Community-
based arts mentoring programs such as TRANSIT ARTS, a youth arts development 
program that services teens ages 12-21 throughout Central Ohio, have targeted this 
audience segment, African American adolescent males, in hopes of sparking better 
lifestyles to create a shift in the paradigm for urban males. 
TRANSIT ARTS targets at-risk teens of which 95% are African Americans living in low 
economic communities, and within this targeted service area these African Americans are 
more than twice as likely to be admitted to the Franklin County Juvenile Detention 
Center.4 TRANSIT ARTS mission is to transport young people to a place of discovery – 
where creative abilities expand & doors open to a world of possibilities. This mission is 
accomplished by engaging youth in free arts related workshops that counteract violence. 
Through research I wish to answer the following question: How can community non-
profits in the arts, like TRANSIT ARTS, help African American adolescent males despite 
challenges that are present within the community?
                                                          
3 (Count 2010) 
4 (ARTS 2008) 
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The results of this research are expected to demonstrate that community-based arts 
mentoring has a positive influence on selected adolescent males participating in 
TRANSIT ARTS programming. These males will exhibit their true identities that are 
unlike stereotypical views, develop and present their individuality, overcome personal 
obstacles, and express themselves through a creative medium.  
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METHODOLOGY 
 
In order to complete this case study, qualitative data was collected beginning November 
5, 2012 and ending February 5, 2013 through a series of one-on-one interviews, 
observations, and a surveyed sample. One hour sessions were scheduled with three 
African American adolescent male participants and master artists of TRANSIT ARTS. 
Results from the interviews were recorded and transcribed by the author. In addition, 
observations of two primary workshops, Art with Duarte and Hip-Hop Dance with BHB, 
were conducted beginning July 2010, the beginning of the author’s employment, and 
ending February 5, 2013. Finally, data from a survey, made by the author, was distributed 
to and completed by nine African American adolescent males participating in two of 
TRANSIT ARTS oldest programs, Art with Duarte and Hip-Hop Dance with BHB. 
When combined, the sources of data discussed will present the impact of community-
based arts mentoring within the TRANSIT ARTS program and serve as a model for 
community non-profits in the arts. 
For the purpose of this thesis, African American adolescent males who have participated 
in programming for at least one year and between the ages of 12 and 21 are the primary 
focus. 
Limitations for this study primarily surround time constraints as the issue of time 
impacted the collection of data from participants (interviews, survey, and observations). 
In addition, interruptions in attendance of participating African American adolescent 
males also limited the collection of data as there were workshops with a limited number 
of male participants, they were uncooperative at times, had different interests at the time 
of the study, schedule conflicts, and workshops were cancelled due to inclement weather. 
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Most importantly, there was an imbalance between new and regularly participating males 
that did not meet the age requirements of the study. 
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RELEVANCE TO RESEARCH 
 
The key component of this program, mentoring, is vital to the field of arts administration 
and education as we begin to search for new methods and models to impact our 
audiences. With changes being made constantly to society’s demographics, we are seeing 
changes in our schools, businesses, healthcare agencies, and social services. The 
prosperity of our communities comes into play as potential participants and patrons seek 
opportunities to empower their communities to voice their concerns and to help shape 
their social and physical environments.5 
Arts education6 provides many opportunities for youth, especially those living in urban 
conditions. Through positive reinforcement, the arts can be used as therapy to help youth 
cope with difficult situations. Participation in arts education builds strong pro-civic and 
pro-social values in people, the promotion of arts in communities, socialization amongst 
others, public service of work, and the enhancement and reshaping of the climate and 
neighborhoods that they live in.7 
This topic is relevant to research as it presents a model for social change. More than ever, 
the arts must be committed to impacting audiences not just artistically and develop 
collaborative efforts to address social concerns to create change. As we consider 
designing programming to meet the needs of selected audiences we must identify needs 
of that group, then determine how and when this need will be met, and finally enlist staff 
to serve.  
                                                          
5 (Drennon and Kammel 2003) 
6 Americans for the Arts defines arts education as instruction and programming in all arts 
disciplines including but not limited to dance, music, visual art, theater, creative writing, media 
arts, history, criticism, and aesthetics. The term is used in its broadest sense, including arts-
centered and arts-integrated curriculum in academic and community settings. (A. f. Arts 2013) 
7 (Heath 1999) 
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Social workers, court justice officials, and community organizations are in hot pursuit of 
alternatives for at-risk youth. Mentoring is invaluable to our communities as we look for 
inexpensive measures and methods of communication to solve prevalent issues. Non-
profits, particularly arts organizations, can use their creative programming to engage 
audiences to reshape communities.  
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LITERATURE REVIEW 
 
Parenting is fundamental to the survival and success of the human race. Children cannot 
raise themselves, therefore the primary function of parenting is to provide attention to and 
serve as the primary caregiver to offspring. Biological and adoptive mothers, fathers, 
single-parents, and divorced and remarried parents can be children’s principal caregivers, 
but when siblings, grandparents, and nonfamilial caregivers mind children their parenting 
is pertinent as well.8 
Parenting effects a child’s development and the opportunities and challenges they will 
face. The direct effects of experiences that help shape parents’ beliefs, behaviors, and 
indirect influences take precedence throughout their roles as parents. This in turn causes 
children to develop a set of beliefs about the world and their surroundings throughout 
their development. Having both parents present during a child’s development also shapes 
their development. 
U.S. marriage rates are at an all-time low – only 51% of adults were married in 2011, 
according to the U.S. Census Bureau statistics. Also in 2011, the median age at first 
marriage was about 29 for men and about 27 for women.9 Many are not in a hurry to 
marry as more competition from living alone or living with an unmarried partner has 
become more appealing. With these relationships, a rise in births to mothers who are not 
married can be seen, but the divorce rate has fallen since the 1980s. Also, young women 
are pursuing higher education and postponing marriage until they finish their education 
and secure employment. With low marriage rates, single-parent families have become 
popular. 
                                                          
8 (Bornstein and Bradley 2003) 
9 (Cohn 2013) 
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The increase of single-parent families over the last twenty years has affected the family 
structure. In 1970, the number of single-parent families with children under the age of 18 
was 3.8 million. By 1990, the number had more than doubled to 9.7 million. Today, 
children are more likely to be raised by a single-parent. This is due to choice and not 
death of a parent. One in four children are born to an unmarried mother, with many being 
teenagers. Another 40% of children under 18 will experience parental breakup.10 In 2011, 
69% of children ages 0-17 lived with two parents (65% with 2 married parents), 27% 
with one parent, and 4% with no parents lived with grandparents.11 It seems as if the 
traditional family, 2 parents, has now become second option for parents, as single-parent 
families are a direct reflection of the American lifestyle. 
Today’s single-parent families consist of households headed by mothers, headed by 
fathers, or headed by a grandparent raising their grandchildren. Children living within 
single-parent families are more likely to experience less healthy lives than children with 
both parents. Children growing up with one parent are more likely to drop out of school, 
bear children out of wedlock, struggle to keep jobs as young adults, suffer from irregular 
psychological development and social behavior, and confuse sex-role identification.12  
At times a single-parent family may become overwhelmed by the responsibilities that 
used to be shared by two parents. Maintaining a job, paying bills, tending to household 
chores, and caring for the children become daunting at times for single-parent families. In 
some cases, the family’s finances and resources become reduced and limited once parents 
separate.13 As these examples show the adverse characteristics of single-parent families, 
there are cases of successful parenting and youth development. The characteristics of 
                                                          
10 (Kirby n.d.) 
11 (American's Children in Brief: Key National Indicators of Well-Being, 2012 : Family and Social 
Environment 2012) 
12 (Kirby n.d.) 
13 (Single Parenting and Today's Family 2013) 
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single-parent families are dependent upon the individual’s lifestyle. Despite the changing 
structure of families, parents want the best for their children. 
Parents hope to have children grow up healthy, happy, and prepared to be productive 
members of society. Most importantly, parents want their children to be equipped with 
the necessary skills to contribute to their own well-being and to the betterment of their 
communities and society.14 To ensure positive youth development, programs have been 
developed to tend to the various needs of all youth, in particular arts mentoring programs.  
Quality arts programming enhances the lives of youth by improving their overall quality 
of life. Youth are talented and possess strengths, such as the capacity to change their 
behavior, to develop new cognitive abilities, cultivate different interests, acquire new 
behavioral skills, and establish new social relationships.15 Arts mentoring programs serve 
as a catalyst to help youth develop these strengths by providing opportunities for youth to 
express themselves creatively while engaging with a positive role model.  
Mentoring has the ability to improve the relations between youth and their surroundings 
by enhancing their life skills, providing opportunities to help them make favorable 
contributions to self and society, and promote youth development.16 Mentoring in most 
cases involves an experienced older adult paired with a younger adult. Through a series 
of scheduled interactions over time, mentors have impacted their mentees in significant 
ways. 
Mentoring involves an emotional and supportive relationship when being involved with 
youth. Over 90 percent of mentors in both community-based and school-based programs 
                                                          
14 (Partnership 2007) 
15 (Partnership 2007) 
16 (Partnership 2007) 
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said they feel “close” to their mentees. 17 Mentors come in a variety of ages, genders, and 
races. It is not uncommon for a mentor to not have formal training in their field, rather 
their training stems from a collection of life experiences.18 However, mentors working 
within institutions are familiar with the infrastructure and resources that are provided to 
support positive interaction and development with mentees. 
Findings suggest that mentoring benefits youth’s emotional/psychological well-being, 
peer relationships, and academic attitudes and grades. Youth have reported fewer 
depressive symptoms, greater acceptance by their peers, more positive beliefs about their 
ability to succeed in school; and better grades in school.19 By pairing youth with an 
experienced mentor, especially someone that resembles their race or culture, over time 
they will hopefully lead to the adolescent’s recognition of self-worth, personal 
achievement, and commitment to growth. A number of formal mentoring programs that 
offer different services are available. These programs include work-based mentoring, 
community-based mentoring, and school-based mentoring. 
Work-based mentoring or workplace-based mentoring typically take place in the offices 
of the sponsoring company- as distinguished from company-wide initiatives in which 
employees are encouraged to mentor young people off-site during company time.20 The 
work-based program provides low-income high school students with job skills training, 
exposure to the workplace, and access to labor market opportunities upon successful 
completion of the program.  
With over 15% of American youth failing to complete high school and only about half 
ever attending a two or four-year college, this program is vital to their success. Often 
                                                          
17 (Herrara, DuBois and Grossman 2013) 
18 (Sipe and Roder 1999) 
19 (Herrara, DuBois and Grossman 2013) 
20 (Rhodes, Research Corner: Work based Mentoring 2003) 
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barriers to employment such as limited formal schooling pose a threat when youth seek 
employment. As a result, youth are not prepared to take on jobs because of education and 
skill requirements that they lack. Research states that students involved in work-based 
programs have shown psychosocial, profession, and educational gains. These programs 
also increase youth’s optimism about their occupational future and lower their levels of 
aggression and delinquency.21 
Community-based mentoring programs involve the matching of volunteer mentors with 
at-risk youth. Mentors working with youth in the community generally meet on a weekly 
basis at a selected site and time. This program is unlike work-based mentoring as mentors 
must commit to meeting with youth for at least one year. A program such as Big Brothers 
Big Sisters (BBBS) is just one of the numerous community-based mentoring programs 
available to youth and families. Community organizations also employ mentoring 
programs for youth. 
Community-based mentoring programs that target youth have become popular within the 
past 20 years as they have been utilized as a method of intervention. Staff working within 
these programs have identified risks for their target audiences and have developed 
curriculum that are centered around academics, social competency, moral development, 
life skills, citizenship, art-based education, health education, child rearing, and vocational 
training.22 It is hoped that once the target audience has successfully completed such 
programs or trainings that they will be able to secure employment, become active 
members within their community, complete their GED, and seek healthy lifestyles. 
                                                          
21 (Rhodes, Research Corner: Work based Mentoring 2003) 
22 (Hall 2006) 
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School-based mentoring programs are integrated into schools and are the fastest growing 
form of mentoring in the United States.23 Thirty percent of mentoring programs are 
located in schools. Mentors working within these programs meet with youth during or 
after school in the school building to provide academic assistance, emotional support, 
guidance, and companionship. These relationships are shorter than community-based 
mentoring as they are confined to the academic year. Mentors working within schools are 
able to reach more at-risk youth in comparison to community-based mentoring as well.24 
Parenting and mentoring both involve endearing relationships that greatly influence the 
development of youth. As changes occur within the family structure, pairing youth with 
stable and supportive relationships, found in mentoring programs, can provide them with 
self-esteem and confidence. Together, parenting and mentoring can develop positive 
psychological, behavioral, and academic outcomes for youth. 
 
                                                          
23 (DuBois and Karcher 2005) 
24 (Rhodes, Research Corner: School based Mentoring 2002) 
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CHAPTER 1 
TRANSIT ARTS, ARTISTS ON THE MOVE 
 
The CAPACITY YOUTH ARTS program, predecessor to the TRANSIT ARTS program, 
was created as Columbus Association for the Performing Arts’ (CAPA)25 education 
program. The program was in partnership with two pilot hub sites in Central Ohio, 
Central Community House26 and Short Stop Youth Center27. Its name had a double 
meaning: kids reaching their full capacity and “CAPA in the City” (throughout the city-
building capacity). 
Located on the near east side of Columbus, OH, CAPACITY launched its programming 
in October 2001. CAPACITY thrived within this area after identifying a number of health 
disparities including high crime rate, high poverty levels, and reduced access to nutritious 
foods and activities. In 2000, statistics showed that this area was also one of the most 
economically disadvantaged of the city of Columbus. Eighty-two percent of the residents 
in this service area were African American and 62% were single female-headed 
                                                          
25 CAPA, owner and operator of downtown Columbus’ historic Ohio, Palace, and Southern 
Theatres, and manager of the Riffe Center Theatre Complex, Lincoln Theatre, and Shubert Theatre 
(New Haven, CT), CAPA is a non-profit, award-winning presenter of national and international 
performing arts and entertainment. (Mission & History 2013) 
26 Central Community House is a comprehensive neighborhood-based community center that has 
been serving the near east and south neighborhoods of Columbus, OH in the settlement house 
tradition since 1936. (Central Community House 2013) 
27 Short Stop Youth Center is a community-based prevention program that creates opportunity for 
young people ages 8-18 to enhance their personal growth and development. Youth learn the 
importance of abstinence from drugs and tobacco, violence, and delinquent behavior. (Short Stop 
Youth Center 2013) 
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households. Of that population 35.2% lived below the poverty level; nearly half, 49.5% 
of those living in poverty were under the age of 17 years.28 
On 1002 East Livingston Avenue within a storefront house, CAPACITY gave birth to 
CAPACITY STUDIOS. This space provided a gallery, workshops, office space, and a 
youth-created garden oasis surrounded by mural art. As a new venture with limited 
funding, CAPACITY relied heavily upon support from its partners. Central Community 
House provided this location to CAPACITY when federal funding cuts reduced the 
program budget. 
CAPACITY adhered to its mission of offering creative opportunities to young people; 
helping them increase self-respect and respect for others, and recognizing new talents and 
possibilities. This program was successful due to its empowerment and support of big 
dreams that were nurtured in a safe environment. Workshops provided participating 
youth with opportunities in which they could develop their interests through hands on 
activities. Participating teens interested in the performing arts developed and practiced 
skills in workshops, applied what they had learned during small Open-Mic performance 
settings, and then presented them to a larger audience during an Open-Mic Tour 
performance. In addition, youth interested in visual arts had opportunities to display their 
artworks in different sized venues. 
Positive support systems with opportunities to “belong” and take positive risks was the 
goal of the program. Teens repeatedly referred to CAPACITY as an “oasis” where they 
felt safe and were treated with respect by others. CAPACITY staff and teaching artists 
did not label youth as “at-risk” or “troubled” youth, but simply as young artists with 
tremendous potential if offered the necessary tools. 
                                                          
28 (ARTS 2008) 
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A variety of programs took place within CAPACITY STUDIOS. Programs include the 
publication of “The Break” newsletter, website and graphic design, writing workshops, 
DJ and break dance workshops, visual art/airbrush classes, dine-in discussions with 
community leaders, and Open-Mic nights in partnership with a variety of artists, 
educators and organizations dedicated to youth development. Participating youth 
performers were selected to perform during CAPACITY “Best of Open-Mic” tours 
throughout Central Ohio, attend main-stage performances by international touring artists 
in CAPA theatres, and attend intensive workshops to cultivate their talents. 
Efforts to address the needs of youth did not cease once leaving CAPACITY STUDIOS. 
CAPACITY staff and teaching artists provided youth with introductions to appropriate 
organizations that served youth. Staff and youth from local community organizations 
frequently participated in CAPACITY events, helping to develop relationships with 
youth. A network of support was created causing youth to feel safe, supported, and 
comfortable when seeking assistance. In return, this was a great referral approach as 
many partnership organizations would bring their youth to CAPACITY events, 
introducing them to arts opportunities they often didn’t know existed. In addition, youth 
traveled throughout Columbus to participate in events within neighborhoods that were 
unlike their own. The experiences were life changing as youth who never heard of or had 
seen a skyscraper now had the opportunity to perform downtown standing amidst 
structures that resembled mountains. In addition, youth who had never visited a college 
campus or even thought of higher education were taken by surprise once visiting The 
Ohio State University. These experiences sparked discovery and learning as youth left 
these places with a new outlook on life. They felt as if they could conquer the world and 
accomplish anything they desired. 
16 
 
The CAPACITY program suffered once again financially when federal funding cuts 
severed the program budget. CAPA continued to support CAPACITY programs until 
August 31, 2006 and then donated all of CAPACITY’s assets to Central Community 
House. Once the program was turned over to Central Community House, the CAPACITY 
program received a new name, TRANSIT ARTS. Upon the inception of TRANSIT 
ARTS in September of 2006, Central Community House became the parent organization 
and provided a place for TRANSIT ARTS programming to begin on a minimal level. 
TRANSIT ARTS made its debut engaging over 300 teen participants in its youth arts 
development programming by servicing teens, ages 12-21, throughout the Central Ohio 
area. Since then, TRANSIT ARTS has been working with urban teens through 
interdisciplinary arts workshops by developing entrepreneurial skills, leadership, and a 
variety of opportunities to receive public recognition through public performances and 
exhibitions. Many of the programs that were established during CAPACITY’s era were 
adopted into TRANSIT ARTS. 
TRANSIT ARTS targets at-risk teens of which 95% are African Americans living in low 
income communities, and within this targeted service area these African Americans are 
more than twice as likely to be admitted to the Franklin County Juvenile Detention 
Center. These teens are also at risk for suicide, homicide, and other factors that contribute 
to death.29 
As our teens face environmental and social dangers, TRANSIT ARTS continues to share 
its valuable assets. In 2007, the program received more substantial funding from United 
Way of Central Ohio and began to provide programming on a more consistent basis to 
spark better lifestyles for at-risk teens. Currently TRANSIT ARTS activities are made 
possible through support from local, state, national, and individual contributors. 
                                                          
29 (ARTS 2008) 
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TRANSIT ARTS’ mission is to transport young people to a place of discovery- where 
creative abilities expand & doors open to a world of possibilities. This mission is 
accomplished by engaging youth in free arts related workshops that counteract violence. 
By providing free workshops, teens are able to collaborate and learn from a team of 
professional TRANSIT ARTS artists, arts agencies within Columbus, and other 
professionals to further their abilities. 
Many of the teens participating in TRANSIT ARTS have been involved with violence 
that has resulted in the loss of loved ones because of gang related acts, drug use, abuse, 
and bullying of peers. In addition, as many of the youth participating are African 
American, many struggle with their identity due to the pressures of society and the 
stereotypes of the public. Often, these struggles contribute to hardships where many of 
these participating teens fight to defend their name hoping to escape the label that is often 
heard on the streets. While presenting and producing arts programming serve as the 
driving force of the organization, TRANSIT ARTS’ primary goal is to mentor youth 
through the arts. 
TRANSIT ARTS’s team of master artists have mentored youth through weekly arts 
workshops and events, serving as positive role models and parental figures within their 
lives. Youth have developed personal connections with master artists, staff, and 
audiences through art creation and performance. TRANSIT ARTS not only encourages 
youth to seek opportunities but also celebrates the accomplishments of its participants. 
Many participants have gone on to higher education, received national attention for their 
artistic talents, and return to the program to share and encourage youth to remain 
committed to their goals. It is through this process of mentoring that youth have 
successfully engaged with other vibrant communities and individuals to create and foster 
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their own creative endeavors and return to their roots to invest in younger audiences 
within TRANSIT ARTS. 
TRANSIT ARTS takes pride in its team of master artists and staff. Currently, TRANSIT 
ARTS’ management team consists of a program director, a program 
administrator/assistant (the author), two youth interns, one Central Community House 
liaison, and a growing network of artists and youth apprentice artists. In 2004, only 23% 
of the teachers in Columbus Public Schools were teachers of color, despite 60% of 
students representing minority populations.  Positive role models can be essential in 
helping youth see themselves in positive roles. TRANSIT ARTS’ master artists and staff 
members reflect the diversity of youth (primarily African-American). When looking back 
at CAPACITY events, many described them as extended family gatherings where, for 
example, young people always saw numerous African American fathers (CAPACITY 
core artists as well as audience members) nurturing their own children – powerful 
antidotes to media-promoted stereotypes.30  
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CHAPTER 2 
COMMUNITY-BASED ARTS MENTORING IN PRACTICE 
 
The Greek poet Homer first used the word ‘Mentor’ in his poem, the Odyssey. 
When Odysseus knew he would be away from home for many years to fight in 
the Trojan War, he entrusted a man named Mentor to be the guardian and tutor of 
his son Telemachus. Mentor’s job was not merely to raise Telemachus, but to 
develop him for the responsibilities he was to assume in his lifetime. Thus 
mentor came to mean any ‘trusted counselor or guide.’31 
 
TRANSIT ARTS has implemented a community-based arts mentoring curriculum that 
pairs youth with predominantly African American male master artists in a workshop 
setting. For the duration of approximately two hours per week over the course of a year, 
youth receive group and individualized instruction within the arts, but the beauty and 
strength of the program lies within the loose structure of its arts curriculum and the 
comfortable environment that is created by the master artist. This comfortable 
environment accepts youth, welcomes them to engage in a new or familiar creative act, 
allows them to cultivate a relationship with familiar and unknown faces, but most 
importantly makes them feel safe and connected within a positive community. The 
interaction between youth and master artists is very raw and unscripted as youth reveal 
personal insecurities, disparities that exist within their life, and challenging 
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circumstances. At times the odds seem unfairly stacked against them but they make the 
effort to attend programming on a consistent basis. 
For the purpose of this study, the author observed two of the oldest programs of 
TRANSIT ARTS: Art with Duarte and Hip-Hop Dance with BHB. Observations of these 
workshops have taken place since the author’s first day of employment with the program 
as the program administrator/assistant in August 2010. Both workshops have helped 
brand the identity of TRANSIT ARTS as both artists are constantly recognized within the 
community for their strong connection and dedication to the arts and youth development, 
particularly African American adolescent males. In addition, personal interviews with 
both master artists were conducted between November 5, 2012 and February 5, 2013. A 
series of questions were asked in which the responses were recorded and transcribed by 
the author. 
Art with Duarte 
Richard Duarte Brown, more commonly known as Duarte, has been involved with 
TRANSIT ARTS since its inception in 2006 but has had a long lasting relationship with 
program director, Jackie Calderone through mentoring programs since 1993. Being 
involved with TRANSIT ARTS was a natural fit for Duarte as his “own need to know 
what it was like to have a father” became heavily integrated within everything that he 
did.32 His sensitivity to others who didn’t have fathers caused him to gravitate towards 
filling those voids which in turn helped him overcome struggles that he endured during 
his childhood. In his 2012 book, The Steele Influence, Duarte reveals to all that until the 
fifth grade, he didn’t know what a “father could look like” let alone what the true 
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responsibility or importance of a father was.33 Immediately upon entering the fifth grade 
classroom, he was confronted by a man that he had an instant connection with; his 
teacher Mr. Steele, his mentor. Duarte wrote his book not only to talk about the power of 
mentoring but to personally thank Mr. Steele for making an impact upon his life and for 
inspiring him to stray from negative expectations. 
At the age of six, Duarte began creating art from found objects such as rice, glue, shoe 
polish, cardboard, and now continues to work primarily in mixed media.34 For much of 
his life, Duarte was told to not seek a career within the arts as he wouldn’t be successful 
or there were better things that he could do with his time. He never sought a degree at a 
college, but he continued to develop his skills by following his passion and mentoring 
neglected or stereotyped youth. Duarte is a remarkable mentor as he overcame this 
obstacle by enrolling within a Bachelor of Arts program in Art at Ohio Dominican 
University at the age of 50 and graduated with high praises from the department in 2012. 
While he was continually questioned about what his motives were for working with 
fatherless males, Duarte began to realize his dream and see his destiny manifest. 
Within workshops Duarte can be seen creating works that depict family and the 
celebration of life. While his faith is an integral part of his way of life, Duarte can freeze 
time within his works. He freezes moments in time where youth are seen smiling, 
dancing, and thriving from the sense of hope and community. Hope is embedded within 
the Art with Duarte workshop as Duarte uses his creativity to connect with adolescent 
males. 
Typically when new youth attend his workshops, he welcomes them by first drawing a 
portrait while the remainder of youth complete their art projects or homework from 
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school. As Duarte begins to sketch the child’s face, he uses this time to get to know them 
by learning about what they like to do, what school they go to, their ambitions, and where 
they live. Often the child doesn’t know why Duarte is asking these questions and tries to 
leap from their seat to catch a glimpse of the drawing. Once the child returns to their seat 
Duarte doesn’t ask additional questions; instead the youth now feels comfortable, begins 
to ask him questions about art, or curiously asks when their drawing will be finished. 
From that moment they create a mutual bond, respect for each other, exchange smiles, 
and laugh from their bellies. The child seems to be consoled once looking at a reflection 
of himself from the portrait that Duarte has drawn. 
There are times when youth attend workshops and express great sadness for the death of 
a loved one, especially during the summer months. Around this time of year Duarte can 
be seen airbrushing t-shirts for youth. They anxiously come in asking him if he can 
airbrush their jacket, t-shirt, shoes, or hat. But before they ask if their items can be 
airbrushed, they always ask if he is the man that airbrushes R.I.P. shirts. Duarte simply 
tells them to write down or sketch what they want and to bring in the item. It is a 
powerful message when you see an airbrushed R.I.P. t-shirt worn by a young man and 
even more powerful when a group of men are seen wearing the same shirt. They use that 
shirt as a way of coping with the loss and remembering that loved one. The shirt or hat 
isn’t worn just once but becomes a staple within their wardrobe and memory. I’ve often 
asked youth during workshops who is on their R.I.P. shirt. Instantly they are reminded of 
that person and recall memories that they shared. Almost always, they say that the person 
was lost too soon or died at a young age. 
Duarte is very amicable and animated when working with youth during workshops. 
When walking into the art room, sometimes you find yourself wondering what side of 
Duarte will be present or how many times you will laugh from your belly. His teaching 
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and mentoring method is very unique as he purposely pronounces the names of youth 
incorrectly. Those who have caught onto his wise ways know not to correct him, but 
those who are relatively new always correct him when he pronounces their name with an 
extra syllable or when he accidentally gives them a combination of several names. He is 
adorned with a permanent smile or look of concern to convey his heart and true intentions 
when speaking directly with youth. While many come back repeatedly wanting to 
develop more skills within art, they also know that they may get off topic and never 
create art, but instead sit and talk with Duarte about life. No matter how severe the story 
or situation may be when youth are speaking, he never makes them feel wrong. Instead 
he embraces the flaws and knows that over time that youth will make adaptations, 
prevail, and thrive. There is no picture perfect within this art classroom. Instead there is 
reassurance and acceptance as Duarte consciously models what an ideal parent should be 
like. 
The mentoring process isn’t confined to just the small art room where the art workshops 
take place. Often, I have learned about youth when taking them home from a late 
workshop or performance. Many times I have listened to Duarte as he has shared 
moments where his mentoring has really sparked a change in many of our participants. 
After workshops he would agree to take youth home but first stop at McDonalds and grab 
a burger or milkshake. They would sit there in that restaurant and talk for a period of time 
reminiscing about what they did that day or some issues that they had encountered. By 
the time the last French fry or soda was slurped, Duarte had equipped that young person 
with enough strength to overcome their obstacles. Repeatedly I would offer a ride home 
to youth who had stayed late, but they reassured me that they would be getting a ride 
home from Mr. Duarte. 
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Most importantly, Duarte honors youth who have participated in his workshops by 
inviting them to perform live painting at local churches, arts events, conferences, and 
TRANSIT ARTS performances. He does not always select youth who are the most 
talented or skilled in his workshop, rather he selects the wisest individuals who have 
committed themselves to the program or have shown growth over a period of time. 
Surprisingly many of the youth are unaware of their growth because they drown in their 
sorrows or imperfections, but Duarte always finds a way of honoring them even when 
they personally feel that they don’t deserve it. Once they receive this honor they learn to 
trust Duarte and seek his guidance on a routine basis. In turn, many of these youth later 
serve as apprentice artists for his workshop and receive a part-time hourly wage for 
helping him set-up and tear-down equipment, sign-in members of the workshop, and 
perform other functions. It is through these scenarios that Art with Duarte is able to 
impact the lives of participating youth. 
Hip-Hop Dance with BHB 
BHB, Brother’s Helping Bruthas, has been involved with the Central Ohio community 
for over 30 years through deejaying and hip-hop dance lessons. At the age of eight, BHB 
learned how to deejay from his babysitter and later began deejaying for parties and other 
events. Once relocating to the east side of Columbus, BHB founded The Hip-Hop Expo 
as a positive vehicle to deter young people away from negative activities.35 Despite being 
raised by both parents, BHB relates to youth who struggle to find their identity despite 
challenges that have been created within their home or community. As the public 
continues to manifest negative representations of hip-hop, BHB uses this art form to 
educate youth about life to help them understand their purpose. For 19 years, The Hip-
Hop Expo has welcomed youth, adults, performers, entrepreneurs, and visual artists to the 
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Columbus Convention Center. Those in attendance view new and upcoming local talent, 
compete and view B-Boy battles, and listen to live music while celebrating the legacy of 
hip-hop. 
Since 2000, BHB has been involved with Short Stop Youth Center, CAPACITY, and 
TRANSIT ARTS through deejaying and hip-hop dance workshops. For the duration of 
approximately two hours per week over the course of a year, participating youth learn 
about the elements of hip-hop that are portrayed in both music and dance. Youth are 
taught choreography that range in skill level from basic to advanced and have the 
opportunity to perform selected routines before audiences within the community. 
Opportunities to perform free-style routines are also embedded within the program to 
ensure that all youth are represented and feel comfortable. 
Thanks in part to BHB’s visibility within the community, a number of youth from various 
communities and programs are invited to attend his beginner and advanced hip-hop dance 
workshops on Tuesday nights. Within these workshops youth develop relationships with 
one another through their talents, love of dance, and respect for BHB. Discipline is 
instilled within each participant as he encourages youth to work together to learn 
choreography, take ownership of their focus and commitment to performance, and also 
take ownership of mistakes or behavior through consequences. A “fitness plan,” 
developed by BHB, has become a part of the workshop. When participating youth are not 
focused during the workshop BHB stops rehearsal and asks youth to perform 
synchronized push-ups, sit-ups, or jumping jacks until he is able to regain the entire 
group’s focus. 
I continue to be amazed at BHB’s commitment to African American adolescent males 
who participate in TRANSIT ARTS. I often sneak into dance classes to view the youth 
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hard at work. In February, BHB had recruited approximately eight African American 
adolescent males between the ages of 15 and 20 in addition to participants (male and 
female) who attend this workshop consistently. These males were a combination of first 
time participants and males who had stopped coming to program for quite some time due 
to other endeavors or conflicts. Imagine a room filled of tall, smiling African American 
adolescent males dancing joyously. They had respect for the space, one another, and their 
leader, BHB. They were dressed in baggy clothes but were committed to the art form of 
dance and left their stories and expressions of life on the dance-floor. 
Also, youth are continually praised for their academic and professional achievements. On 
many occasions, BHB has ordered pizzas for youth who have been on the honor roll or 
have completed other milestones within their lives. Youth are asked to share these pizzas 
with other students so that they too know what success tastes like. Youth receive free 
apparel such as t-shirts and sweat shirts to commemorate their achievements as well. 
They know that if they work hard and continue to do so that they will receive praise from 
BHB. Most importantly, youth have the opportunity to attend and participate in 
performances throughout the community. 
Each year participants prepare high-quality routines under the leadership of BHB for the 
annual Hip-Hop Expo. With a number of youth, parents, community officials, and 
entrepreneurs in the audience, BHB presents the talented TRANSIT ARTS hip-hop dance 
crew to the hip-hop community to express the positive influences of hip-hop and the 
triumphs of youth. During this year’s 19th annual expo, BHB adorned each participant in 
apparel that promoted the expo but also made each participant visually a part of a team. 
No other group in attendance was wearing the same outfit as the TRANSIT ARTS 
dancers. When they hit the stage, the audience was able to understand who this group of 
orange and blue was and why BHB took such pride in them. 
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BHB has mentored youth participating in his workshop through his love of dance and 
personal commitment to the success of each participant. At times male participants 
receive tough love or counsel from BHB when they express a lack of motivation or 
commitment to performance. Despite being an African American male with dreadlocks, 
BHB defeats the stereotype by being influential and strong willed. The needs of each 
participant is placed before him as he is inspired by each participant as they continue to 
make strides in their behaviors, outlooks on life, and goals. They dare not disrespect him 
and if they do, they know that he will offer counsel. 
The true test of this program is measured when past participants return to the program as 
adults. Repeatedly, past participants return to perform during Open-Mics, bring their 
children to their favorite workshop, or to catch up with master artists. While laughter, 
smiles, and tears are shed, participants recall their fondest moments, mistakes, and life-
long lessons that have helped shape their career. Though they appear to be older, they are 
still young at heart and always share their childhood memories of being in the program. 
Duarte and BHB are wonderful role models for young men of color. They exhibit 
favorable behaviors when working with youth, are professional, and committed to 
TRANSIT ARTS. Though different in the management and design of their workshop, 
each demonstrate to participants’ the qualities of an ideal parent. They are loving, kind, 
reliable, honest, energetic, and true. Most importantly, they represent to our young men 
of color the qualities of a strong male, a father. 
 
 
 
28 
 
CHAPTER 3 
WE HELP AFRICAN AMERICAN ADOLESCENT MALES REALIZE THEIR 
POTENTIAL 
 
For three years, I have served as a master artist and program administrator within the 
TRANSIT ARTS program. Through my work, I have been thankful for the opportunities 
in which I have shared with participating youth, particularly African American males. 
While growing up in a small predominantly White town in Southwestern Pennsylvania, I 
seldom had opportunities to interact with African Americans who were my age. Upon my 
involvement with TRANSIT ARTS, I quickly became involved with an array of arts 
programming that permitted me to cultivate relationships with African American 
adolescent males who were unlike their stereotypes. I became an extension of their family 
and often times an overprotective mother. I became involved in their trials and a shoulder 
to lean on. Most certainly I offered my advice unconditionally but also presented myself 
as someone who was dependable and supportive. 
I often am amazed at their perceptions of me. Repeatedly I am viewed as a rich young 
woman with the perfect family, a large home, and other qualities based off of my 
professional attire. While I secretly wish I had all of these things, the truth is that I am not 
picture perfect nor do I have an alter ego outside of my role with TRANSIT ARTS. 
While I may have some nice things, I always tell them that I worked hard to support
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my ambitions. Little do they know I wish my life could be as simple as their lives; 
without all of the extra responsibilities that come with being an adult.  
One can easily rely upon preconceptions to form opinions about anything that is 
encountered for the first time. I became very curious about the thought process of these 
males, especially since they had created a fictional lifestyle for me. I wanted to know 
more about their lives to understand how TRANSIT ARTS was helping them despite the 
challenges that are present within the community. In order to gain this information, I 
scheduled interviews with three African American adolescent male participants. Over the 
course of three scheduled sessions with Craig (CJ) age 21, Dezwuan age 20, and Andrew 
(Skater Drew) age 19, I gathered information about their take on their neighborhood, 
their familial upbringing, and their perception of African American males.  
Since my first day at TRANSIT ARTS, I have worked with CJ, Dezwuan, and Andrew 
through workshops and performances.36 Each of these males are highly recommended by 
master artists and favored by other participating youth as they continue to demonstrate a 
high level of commitment to the program and personal achievement. While all three 
males are different, they all have lived in the same neighborhood that is home to the 
TRANSIT ARTS program. Living in the 43205 zip code has without question caused 
these males to question its safety due to high rates of crime, drug activity, domestic 
violence, and police involvement. A number of stories came to mind once asking these 
boys to describe this neighborhood. 
At a young age CJ learned that this neighborhood was not an ideal place to live once 
moving into a house that was originally used for drug activity. CJ states: 
 “When I first moved into this neighborhood I was terrified of death. Back then 
                                                          
36 Complete biographies of these participants can be found in the appendix. 
30 
 
there was a lot of shooting and violence. Our house used to be a drug dealer’s 
house before we moved in. Every night there would be knocks on doors with 
people saying, “Are y’all in there?” I would tell them this is the wrong house; 
they don’t live here anymore. There’s been plenty of nights where we we’re not 
sleeping because of people knocking on the door. Our neighbors were also drug 
dealers. So, like all night there would be music and people coming in and out.”37 
 
Despite these concerns, his family continues to live in the same house today and has 
witnessed shootings and other forms of violence take place outside of their home. CJ now 
lives north of his childhood home within an apartment. He takes pride in knowing that his 
home is safe and doesn’t fear his surroundings. 
In this next example, Dezwuan shares an experience where he was accused of doing 
wrong by being at the wrong place at the right time. 
“Like, I was with some friends and the police had got called because of some 
stuff that had been going on down around the corner. We had walked out there, 
just chilling with my homies, and they started walking fast cause they thought I 
was doing something. I had my black coat on with some dark jeans. This cop 
grabbed me by the arm, walked me to the car, pushed me onto the car and said, “I 
hope you don’t got anything in your pockets like a weapon.” I said no; just an 
innocent bystander walking by at night.”38 
 
During the interview Dezwuan continued to share his distaste of the police. As a result he 
labeled the police as “bad cops.” This experience has altered his perception of all police 
even though they are performing their job duties. 
Finally, Andrew witnessed a dispute take place across the street from his dad’s house 
several years ago. Andrew states:  
“We had neighbors who were across the street from my dad’s house. There were 
some people out there. They had a little argument. A pregnant lady and a man 
came out. They were really upset and stuff. [The man] came out with a gun 
trying to scare her. They knew each other but was in an argument, and I guess he 
was about to go too far with it. He didn’t shoot. He stopped ‘cause the woman 
was in pain.”39 
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The couple no longer lives across the street from Andrew’s family. Despite them not 
being present, he is still very aware of his surroundings and the behaviors of others in 
close proximity. 
These experiences have shaped the future ambitions of these males. Unanimously, these 
three males expressed that they will look for employment, housing, and other 
opportunities outside of this area to escape the violence. Just like CJ, these males want to 
live “somewhere safe and not worry” about the safety of their home, families, or 
themselves.40  
As their surroundings have placed their lives and the lives of others in jeopardy, each of 
these males continue to have a strong sense of family. I wanted to know if these males 
were raised by both parents or were the product of a single family home. Most 
importantly, I wanted to know who they considered influential and their reasons why. 
CJ attributes much of his success to his mom as he grew up in a single-family home 
alongside his siblings.  
“My dad was there but he really wasn’t there. Or he was present but not there at 
all. But my mom for sure because she taught me how to behave in public, how to 
speak my mind, and be myself. She doesn’t agree with stuff I do, but she is 
always there to support me. My mom is very strong for raising seven kids.”41 
 
While CJ’s next statement is not scientifically valid, he believes that if his father had 
been present within his life that he would be interested in “manly things” like changing 
tires and having an interest in football. “To be honest, if you look at guys who are gay, 
like 80% of them don’t have father figures in their life. I’ve been noticing that. I think 
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that if fathers’ were there, then there would be less guys looking for another male to be a 
father figure because they never really had it.”42  
Like CJ, Dezwuan was also raised by a single parent, his mother. When speaking of his 
mother, he spoke of her strict parenting based on her personal experiences. “She didn’t 
really let me do anything because she already knew how the world was. So, I’ve been 
hovered over a lot and never got much. [Parents] have to let us make our mistakes so that 
we can learn from it.”43 Also, Dezwuan blames many of his mistakes based on the fact 
that his father was not present. “I wouldn’t have went to jail or anything like that. I 
would’ve graduated [from] school already. So, I think that if my father had been there 
that I would’ve been somebody that was in college right now.”44 Not having his father 
present has affected him as his mother resembled an authoritarian and not a parent. 
On the other hand, Andrew was raised by both parents. His parents now live in separate 
homes but both continue to be present in his life. They kept him in line by telling him 
what and what not to do. “I had my mother and father tell me don’t do drugs, don’t do 
bad things, and just keep doing what you do.”45 Andrew expressed that of the two 
parents; his father was and continues to be the main authoritarian. “I would mostly tell 
my mom where I was going when I was younger. Now since I got older, my mom is like 
do whatever. She does say don’t do drugs, don’t do stuff, but my dad is mostly onto 
me.”46 As Andrew continues to live with his father, he still abides to his father’s rules and 
teachings. 
Finally, I asked these males a series of questions that pertained to the preconceptions of 
African American males to see if they exhibited similar or different behaviors that they 
                                                          
42 (Brice 2013) 
43 (Forrest 2013) 
44 (Forrest 2013) 
45 (Doak 2013) 
46 (Doak 2013) 
33 
 
have witnessed within their families and community. CJ described himself as “a positive 
individual who is not a criminal as he commonly hears the media represent African 
American males as criminals. “I think some people see us as dangerous, which isn’t good 
because we aren’t all bad. If you look at my life, I’ve done stuff that is positive. I’m 
working, I went to school, I graduated, I’m doing stuff for myself, and my life is positive. 
I can only go higher.”47 His high affirmations of himself have helped him be the first to 
graduate from high school in his family and pursue his interests in landscape design.  
Baggy clothes have become infamously associated with African American males. 
Dezwuan discussed the importance of appearance as many associate sagging clothes with 
violence. “Many say that we amount to nothing. That’s what most people think and that’s 
stereotypes cause they always think it’s about having your pants sag, shooting at people, 
fighting, and all of that. I’m completely different. Even if I sag my pants, it doesn’t mean 
that I fall in that category because I have a personality.”48 He believes that in today’s 
society, clothes do not make a person. Instead, having a personality makes them who they 
are and shapes what they know. Andrew too described his personality and way of life that 
make him unlike stereotypical views and his community. “I see myself as a cool person 
to talk to. Like, people see me doing things that keep myself motivated. I keep myself out 
of trouble. I live in a kinda bad neighborhood but I don’t make myself bad.”49 Despite 
negative representations in their community and within the media, these males continue 
to hold their head high to succeed. 
TRANSIT ARTS has helped each of these males realize their potential and express 
themselves through positive creative mediums after involvement with community-based 
arts mentoring. By participating in workshops such as Art with Duarte and Hip-Hop 
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Dance with BHB, these males have developed individuality, strengthened their creative 
ability, and have identified changes in their development.  
Prior to CJ’s involvement with TRANSIT ARTS, he suffered from depression and lacked 
confidence. Since the age of 15, CJ has noticed significant changes in himself.  
“My social skills have improved well and beyond. I’m no longer fighting 
depression. The programs and people in TRANSIT ARTS make everything 
happy. I don’t believe I was just mentored by just one person but by a collective 
of master artists throughout the program. Everyone I’ve encountered has played a 
part in my development.”50  
 
CJ has also noticed a change in the community that surrounds TRANSIT ARTS. He has 
noticed more youth attending workshops which means “less trouble on the streets and 
more people involved in positive energy.”51He believes that TRANSIT ARTS is affecting 
the community by giving youth a place to go to help them stay out of trouble. 
Dezwuan has also noticed changes to his development. As a result of his participation 
and involvement with TRANSIT ARTS, Dezwuan has developed goals that he hopes to 
achieve in the future. “My goals are to graduate high school and go to college so I can 
finish out what I wanted to do in the beginning, which was to become a graphic design 
artist and major in music. I want to own my own business making music and graphic art 
design.”52 Dezwuan hopes to have a family and support them with this career. 
Last but not least, Andrew also stated that TRANSIT ARTS helped him develop a 
passion for dance and new interest in art. “What I do at TRANSIT ARTS, I do hip-hop 
dancing. Hip-hop has helped me a lot. It’s helped me do more instead of me just being 
home sitting and playing games all the time. It’s something for me to do and I like being 
a part of something I like to do. I learn new things with art also and meet new people.”53 
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Being in dance and art workshops has helped Andrew develop new interests and skills 
that are far greater than playing video games. 
In addition to the one-on-one interviews that took place, a survey, made by the author, 
was distributed to a selected sample of African American males participating in Art with 
Duarte and Hip-Hop Dance with BHB to discover ways in which TRANSIT ARTS was 
helping additional male participants advance. The survey consisted of nineteen questions 
and was given to a total of 9 participants who were between the ages of 12 and 21. The 
selected group of males assessed the following to make comparisons on their tendencies 
when first attending TRANSIT ARTS programming to this past year, 2012-13: 
education, behavior, and involvement with TRANSIT ARTS. A copy of the survey is 
included within the appendix.  
Of the 9 African American adolescent males surveyed, 6 identified positive changes in 
their lifestyle or development that have occurred since participating in TRANSIT ARTS 
workshops. While a majority of these males are 16 or 19 years of age and have 
participated for at least 2 years, they have identified advancements in their education and 
behavior by naming a mentor who has helped guide their development. 
While 4 of the males admitted to being involved with drugs, alcohol, robbery/theft, 
gangs, jail time, dropped out of school, gun violence, or school suspension/detention 
when first becoming involved with TRANSIT ARTS; this same group now during the 
2012-13 academic year reported no activity with the aforementioned. With 9 of the males 
resisting involvement with these negative behaviors, 5 of the males have successfully 
identified positive personal changes that are a result of participation in TRANSIT ARTS 
workshops: 
• “My anger, my dancing, and communication [have changed].” 
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• “I’m more open and outgoing.” 
• “My confidence has increased since visiting the class, as pertaining to dance.” 
• “Better dancing.” 
• “Better choices.”54 
In addition, males also identified behaviors, attitudes, and/or challenges that they 
experienced at home or within school prior to coming to TRANSIT ARTS programs. 
Males responded with the following of which 5 of the males identified a challenge: 
• “Paying attention.” 
• “Skipping school.” 
• “Good some time.” 
• “Chores.” 
• “I had slight problems with school work.”55 
In comparison to 2012-13, 3 males reported a change in their behavior within school or at 
home while 6 either stated no change or did not reply. Responses for change in behavior 
include: 
• “I’m more open and outgoing.” 
• “My anger has gotten better.” 
• “No more skipping school.”56 
When asking males if a mentor from the program helped them change, 5 responded with 
yes while 4 said no. Of those who responded, males selected individual master artists 
such as Duarte, BHB, and other male artists from the program. In addition to, 2 stated 
                                                          
54 Responses from Questionnaire for African American Adolescent Males, question 18. 
55 Responses from Questionnaire for African American Adolescent Males, question 8. 
56 Responses from Questionnaire for African American Adolescent Males, question 15 
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that a number of mentors from the program and experiences have helped shape their life 
in a better way. 
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DISCUSSION & CONCLUSION 
 
TRANSIT ARTS, a youth arts development program for urban youth, successfully 
designed an interdisciplinary community arts program that pairs urban youth with 
predominantly African American male master artists. TRANSIT ARTS helped African 
American adolescent males realize their potential and express themselves through 
positive creative mediums after involvement with community-based arts mentoring.   
The results of this case study show that community-based arts mentoring nurtured youth 
as they first identified personal goals, strengths, and weaknesses that they hoped to 
improve. Through arts exploration, youth participated in visual or performing arts 
workshops to excel their individual interests. With these desires, youth then relied upon 
the program for tools to succeed. Tools such as paint supplies, dance space, music, and a 
safe environment helped youth obtain the necessary skills to improve their visual or 
performing art interest. No barriers existed as youth created works of art, developed 
choreography, and developed relationships with peers during workshops.  
Following the apprenticeship model, mentors partnered with these tools to provide youth 
with constructive criticism, guidance, self-esteem, confidence, and comfort. Items that 
youth needed in order to create and overcome their personal obstacles. During workshops 
youth worked alongside master artists and mentors to gain valuable experience about the 
workforce and entrepreneurial practice. 
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As they worked with these artists, mentors modeled what ideal parents and/or fathers 
should be by being trustworthy, patient, dependable, and true. Just as parents want 
unlimited opportunities for their children, master artists provided opportunities to youth 
to display their talents, determination, commitment and personal growth. Finally, youth 
exhibited and performed before live audiences to express themselves through their 
selected art. And at the end of these presentations, youth were celebrated with applause, 
tears of joy, warm hugs, and high-fives from master artists, parents, and community 
members who have witnessed their development. 
This process makes the TRANSIT ARTS program remain committed to youth 
development. The success of this program relies heavily upon this process as it helps 
youth become the person they aspire to be. It gives them the courage to speak out to 
defend their opinions, be unique, celebrate their individuality, overcome personal 
obstacles, fears, and shine. While it may take time for them to realize their improvement, 
it is well worth it. Their arts participation not only helps them advance but conveys to the 
public the importance of the arts, the TRANSIT ARTS program, and their determination 
to succeed.  
As a result of this program, TRANSIT ARTS African American adolescent males are 
prepared for their future endeavors. They have developed skills that can be utilized within 
any profession and have gained confidence in their abilities to make all things possible. 
Most importantly, they experienced this growth with a successful African American male 
mentor who has helped guide them through their development. 
In conclusion, when becoming involved with diverse audiences, nonprofits in the arts and 
the general public must disregard stereotypes and other implications that are not true. By 
communicating effectively and honestly, nonprofits in the arts can construct and maintain 
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close relationships with their target audiences to not only benefit their mission but also 
support their community. Understanding our target audiences and their personal 
characteristics is necessary as we aim to help our audiences accomplish their goals. 
This study presents community-based arts mentoring as an intervention that can be used 
to help African American adolescent males realize their potential and express themselves 
through creative acts. More compelling research in this area needs to be completed to 
explore the effects of this intervention on a larger scale. A national survey of community 
based programs or organizations that interact with diverse target audiences, not just 
adolescent males, will offer a more complete understanding of the relationship between 
adolescents and mentors. In particular, a study that involves varied races of adolescents. 
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APPENDIX A 
DEFINITION OF TERMS 
 
1. At-Risk: being in danger of negative events57. 
 
2. Community-Based Arts Mentoring: pairs skilled arts professionals with a 
targeted audience to manage stress, depression, and other behaviors while 
creating art58. 
 
3. Arts Education: instruction and programming in all arts disciplines including but 
not limited to dance, music, visual art, theater, creative writing, media arts, 
history, criticism, and aesthetics. The term is used in its broadest sense, including 
arts-centered and art-integrated curriculum in academic and community 
settings59. 
 
 
 
 
 
 
                                                          
57 (Camilleri 2007) 
58 Definition developed by the author. (Crawford 2013) 
59 (A. f. Arts 2013) 
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APPENDIX B 
 
INTERVIEW QUESTIONS FOR MENTEES 
1. Tell me about your involvement with TRANSIT ARTS. Are there any 
particular workshops you are involved with? 
2. How did you hear about the program? 
3. How long have you been involved? 
4. What are your goals? 
5. Is this workshop preparing you for the future? If so, in what ways? 
6. How are African American males portrayed in America? 
7. Based on this, how do you view yourself? Do you fit the stereotype? 
8. How do you feel you can change this stereotype? Will your actions or 
success change the stereotype? 
9. Who do you attribute your success to? Why? 
10. Do you think if you were raised by a male or female, would you be different 
today? 
11. Describe the neighborhood that you live in? 
12. Would you invite friends to live in this area? Why or why not? 
13. Do you plan on living in this area as an adult? 
14. Have you witnessed any violence in this area or committed any act of 
violence? If so, who was it committed by and why? 
15. Do you think youth violence is a problem in this area? 
16. If you could end youth violence, how and why would you do it? 
17. Have racial issues changed since the Travyon Martin shooting? How so? 
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18. Do you think any local shootings that involve Black males will change 
Columbus’ perception of African American males? How so? 
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APPENDIX C 
INTERVIEW QUESTIONS FOR MENTORS 
 
1. How long have you been involved with TRANSIT ARTS? 
2. How did you learn about the program? 
3. What caused you to become involved? 
4. What programs/workshops are you involved with currently? 
5. How do you use your art form to connect with at-risk African American 
males? 
6. What issues do African American males struggle with? Are they present 
within the community? 
7. Have you experienced similar struggles? Do your personal experiences 
contribute to your successful interaction with youth African American 
males? 
8. What challenges have you experienced when working with this group at 
TRANSIT ARTS? 
9. Are you aware that several youth consider you their mentor? How do you 
know? 
10. Is it important for African American males to have mentors? How so? 
11. Does the public misinterpret the identity of African American males? Who is 
at fault? 
12. Is it necessary for African American males to have a mentor who is male? 
Explain. 
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13. Did you have a mentor while growing up? Who and why do you consider 
them your mentor? 
14. If mentoring is a powerful tool, how can it be used to reduce stereotypes 
about youth/youth violence? 
15. If you have the opportunity to talk to one African American male who is 
active on the streets, what would you say to him to change his life? 
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APPENDIX D 
 
QUESTIONNAIRE FOR AFRICAN AMERICAN ADOLESCENT MALES 
1. How old are you? 
2. What is your sex? Circle one. 
Male Female 
3. About how many years have you been involved with TRANSIT ARTS? 
o 0-2 years 
o 2-3 years 
o 3-4 years 
o 4-5 years 
o 5 years or more 
4. What grade were you in when you first started coming to TRANSIT 
ARTS workshops and events? 
5. How would you rate your school attendance when first coming to 
TRANSIT ARTS? 
o Consistent 
o Often 
o Sometimes 
o Rarely 
o Never 
6. What was your GPA closest to when you first started coming to 
TRANSIT ARTS? 
o 4.0 
o 3.0 
o 2.0 
o 1.0 or below 
7. Were you involved with any of the following when you first started 
coming to TRANSIT ARTS? Select as many that apply. Leave blank if 
the answer is NO. 
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o Drugs 
o Alcohol 
o Robbery/theft 
o Gangs 
o Jail time 
o Gun violence 
o School drop-out 
o School 
suspension or 
detention 
o Other________
_____________
_ 
8. Describe your behavior and attitude in school or at home prior to coming 
to TRANSIT ARTS programs. What were some of your challenges? 
9. What workshops did you participate in when first coming to TRANSIT 
ARTS? Select as many to best answer the question. 
o Art with Duarte 
o Raw 
Performance 
with Jai Carey 
o Art with Craig 
o Hip-Hop Dance 
with BHB 
o Media Design 
with Keo 
o Writing with 
Barbara Fant 
o Writing with 
Speak Williams 
10. How often did you attend workshops when you first started coming to 
TRANSIT ARTS? Select the best answer. 
o Consistent 
o Often 
o Sometimes 
o Rarely 
o Never 
11. What grade are you in this year? 
12. How would you rate your school attendance this year? 
o Consistent o Often 
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o Sometimes 
o Rarely 
o Never 
13. What is your GPA closest to this year? 
o 4.0 
o 3.0 
o 2.0 
o 1.0 or below 
14. Are you involved with any of the following this year? Leave blank if the 
answer is NO. 
o Drugs 
o Alcohol 
o Robbery/theft 
o Gangs 
o Jail time 
o School drop-out 
o Gun violence 
o School 
suspension or 
detention 
o Other________
_________ 
15. Have you noticed any changes to your behavior at home or at school 
since your first year at TRANSIT ARTS? If so, what? 
16. What workshops have you participated in this year? 
o Art with Duarte 
o Raw 
Performance 
with Jai Carey 
o Hip-Hop Dance 
with BHB 
o Art with Craig 
o Media Design 
with Keo 
o Writing with 
Barbara Fant 
17. How often do you attend workshops? 
o Consistent 
o Often 
o Sometimes 
o Rarely 
o Never 
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18. Have you noticed any changes in yourself since coming to TRANSIT 
ARTS? 
19. Do you think you’ve changed because of a mentor in the program? If so, 
who? 
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APPENDIX E 
BIOS OF INTERVIEWED TRANSIT ARTS PARTICIPANTS 
Craig (CJ) 
Craig (CJ) was born in Columbus, OH, 21 years ago. He is a 2011 high school graduate 
from Fort Hayes MEC College Preparatory program where, during his senior year, he 
was one of only 10 students (from over 500) selected for the National Technical Honor 
Society after his two years of focus on Landscape Design. He has received numerous 
awards from Fort Hayes including The Landscape Award of Distinction in 2009-10 and 
an ongoing status of Honor Roll. 
At the age of 15, CJ became involved with Central Community House (CCH) and 
developed an interest in landscape design after volunteering within the community 
garden. His first job experience with CCH was watering the plants every day, which 
turned into a seasonal job, and then a part-time paid position. Because of his involvement 
with CCH, CJ was referred to TRANSIT ARTS thanks to a staff member at Central, Miss 
Peggy.  
For 6 years, CJ has been committed to TRANSIT ARTS by participating in landscape 
design and visual and performing arts workshops. CJ is currently employed at TRANSIT 
ARTS as an Apprentice Artist/Administrator working with youth and assisting with 
various workshops and events in the community. In addition, CJ coordinates and 
maintains social media and the website for the program. CJ was hired in July of 2011 at 
Franklin Park Conservatory to work in landscaping for the Franklin Park grounds. 
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Dezwuan 
Dezwuan, born in Charleston, WV, moved to Columbus when he was 11 years old. He is 
now 20 and is completing his GED. He first started dancing when he was 8 years old 
when he saw Michael Jackson dancing on TV and was further inspired by the movie You 
Got Served. He first saw BHB dance when he was 12 and has been studying hip-hop 
dance with BHB since he was 14. He is also a writer and has studied with Jai Carey, 
Barbara Fant, and Speak Williams (TRANSIT ARTS master artists’). He is a gifted 
visual artist and has studied airbrush painting with Aaron “Monastic” Thomas and Craig 
Gardner. 
Dezwuan has exhibited his artwork through TRANSIT ARTS throughout Columbus and 
has also performed dance, spoken word, and live painting at numerous venues. His 
artwork was commissioned by the United Way Neighborhood Partnership program to 
create a program cover for the 2010 Neighborhood Partnership Celebration. His goal is to 
receive his High School Diploma and study dance and music at The Juilliard School in 
New York. He hopes to later return to another university once graduating to complete 
degrees within art and design. Dezwuan is currently employed at TRANSIT ARTS as an 
Apprentice Artist working with youth through the Art with Duarte workshop on Monday 
nights. He also assists artists such as BHB and Jai Carey with various workshops and 
events in the community.  
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Andrew (Skater Drew) 
Student of the year, future photographer, volunteer, hip-hop dancer, and skateboarder are 
just some of the ways Andrew, aka. Skater Drew, is known by. Andrew now 19 years 
old, graduated from Marion Franklin High School in 2011 and is now attending 
Columbus State Community College to become a freelance photographer. Before 
graduating from Marion Franklin, Andrew left a lasting impression upon his classmates 
as he was named Student of the Year during his senior year. 
For the past two years, Andrew has participated in TRANSIT ARTS hip-hop dance class 
under the leadership of BHB. Andrew has served as a role-model and leader for youth in 
the program by attending workshops regularly to improve his artistic skills. He is 
currently employed at TRANSIT ARTS as an Apprentice Artist working with youth 
through the Hip-Hop dance workshop on Tuesday nights. He is also involved with 
several workshops that include Service Learning with The Ohio State University, Raw 
Performance, Art with Duarte, and the Career to Work Pilot program for photography. 
Andrew has performed for both small and large audiences including the Greater 
Columbus Arts Festival, S.A.V.E. March, Comfest, Hot Times Festival, and countless 
other performances within and outside of Central Ohio. 
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